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Madison	  County	  Public	  Schools	  
	  
	  
Philosophy/Rationale:	  

Students	  in	  Madison	  County	  Public	  Schools	  are	  provided	  with	  programs	  and	  services	  designed	  

to	  help	  them	  progress	  along	  a	  literacy	  continuum	  that	  begins	  with	  the	  attainment	  of	  basic	  

skills	  and	  ends	  with	  the	  ability	  to	  function	  as	  independent	  critical	  readers.	  	  This	  continuum	  

begins	  in	  preschool	  and	  kindergarten	  and	  continues	  throughout	  their	  high	  school	  careers.	  	  It	  is	  

recognized	  that	  the	  path	  to	  reading	  independence	  may	  take	  multiple	  routes.	  	  The	  following	  is	  

an	  outline	  of	  the	  core,	  reading	  program	  in	  grades	  K-‐5	  that	  serves	  as	  the	  basis	  for	  reading	  

programs	  and	  services.	  	  Additional	  avenues	  and	  resources	  are	  included	  to	  support	  all	  students	  

in	  their	  quest	  for	  reading	  independence.	  The	  purpose	  of	  this	  literacy	  plan	  is	  to	  provide	  

teachers	  of	  Madison	  County	  Public	  Schools	  with	  a	  guide	  for	  a	  balanced	  literacy	  program.	  This	  

plan	  also	  outlines	  specific	  expectations	  that	  are	  required	  of	  Madison	  County	  teachers.	  

June	  2014	  
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2 Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	  

 

 
Table of Contents 

 
Philosophy/Rationale ................................................................................................. Page 1 

Elements of a Comprehensive Literacy Program ........................................................... Page 3 

Literacy Block Schedule .............................................................................................. Page 4 

Requirements of Literacy Instruction ........................................................................... Page 5 

Comprehensive Language and Literacy Instruction ....................................................... Page 6 

Interactive Read Aloud ............................................................................................... Page 6 

Shared Reading ......................................................................................................... Page 7 

Guided Reading ......................................................................................................... Page 7 

Independent Reading .............................................................................................. Page 12 

Phonological Awareness Chart .................................................................................. Page 13 

Assessing Phonological Awareness ............................................................................ Page 14 

Word Study ............................................................................................................. Page 15 

Phonics and Word Study Assessment ........................................................................ Page 17 

Word Study Stages and Reading Levels ..................................................................... Page 18 

Fluency ................................................................................................................... Page 19 

PALS Instructional Level Reading Rates ..................................................................... Page 20 

PALS Book Level Equivalencies ................................................................................. Page 21 

Word Walls ............................................................................................................. Page 22 

Comprehension ....................................................................................................... Page 23 

Integrating the Content Areas  ................................................................................. Page 25 

Vocabulary  ............................................................................................................. Page 26 

Journeys Writing Workshop ...................................................................................... Page 28 

Literacy Lesson Plan Template .................................................................................. Page 30 

Classroom Management  .......................................................................................... Page 31 

Using Assessment to Inform Instruction  ................................................................... Page 32 

Early Intervention Reading Initiative  ........................................................................ Page 34 

References  ............................................................................................................. Page 35 

  



Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	   3 
 

Elements of a Comprehensive Literacy Program for Madison County  
 

Reading 
Component Critical Issues – National Reading Panel Report 

Phonemic 
Awareness 

• Essential for strong decoding skills 
• Typically acquired or taught in kindergarten 
• Can be taught in small groups in first grade 
• Develops through a variety of experiences from direct instruction 

to the invented spelling 

Phonics 

• Requires both teaching knowledge and strategies 
• Can be taught in whole group or small group 
• Requires systematic and explicit instruction 
• Either decoding by analogy or synthetic phonics are equally 

effective 
• Differentiation of skills is essential in small group 
• Application through guided reading and coaching 

Fluency 

• The major focus after decoding – most fluency is developed in 
second grade 

• Fluency is developed through wide reading 
• Fluency is developed through repeated practice with instructional 

level text 
• Fluency develops with and without direct teacher assistance 

Vocabulary 

• Vocabulary requires a multifaceted approach that includes: 
° Rich word learning environment – oral read alouds, oral 

language development 
° Direct instruction in word meanings 
° Instruction in word learning strategies) But not for first and 

second graders) 
° Creating a sense of word consciousness 

 

Comprehension 

• Comprehension consists of knowledge develop, strategy instruction 
and motivation 

• The importance of knowledge development suggests that text 
reading should be thematically and topically linked 

• Primary grade students can be exposed to strategies, but the best 
evidence suggests that they can’t use them independently. 

• Limit the number of strategies that you introduce 

Writing 
• Mini Lessons 
• Independent Writing/Teacher Conferences 
• Sharing and Publication 
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The goal of a comprehensive literacy program is to meet the needs of all students through 
fiction and nonfiction texts; varied grouping structures such as whole group, small group, and 
one-on-one; and many opportunities for reading and writing to the students, with the 
students, and by the students.  A comprehensive literacy program meets these needs through 
reading and writing, and allows teachers to provide differentiated instruction based on 
individual assessments so that each student is working on his/her instructional level.   
 
 
Schedule:  What does the Literacy Block look like?  
 

 Madison Primary School (K-2) 
140 minutes  

Waverly Yowell Elementary School 
(3-5)  

120 minutes 

Whole 
Group 

Reading 

20 minutes 
-Interactive read aloud 

-Shared reading 
-Comprehension Skill Introduction 

20 minutes  
-Interactive read aloud 

-Shared reading 
-Comprehension: Skill AND Strategy 

Whole-
Group 

Language 
Arts 

30 minutes  
-Grammar 

-Word Study 
-Phonemic Awareness/Phonics  

20 minutes  
-Grammar 

-Word Study 
 

Small 
Group 

Reading 

20 minute minimum per group 
-Teacher-led Guided 
Reading/Word Study 

-Literacy Work Stations 
(Should not exceed 70 minutes) 

20 minute minimum per group 
-Teacher-led Guided Reading/Word 

Study 
-Literacy Work Stations 

Writing 
Block 20 minute minimum 20 minute minimum 

 
  



Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	   5 
 

Requirements of Literacy Instruction 
 
Research has identified five critical skills that consistently contribute to reading success.  These 
reading components are integrated throughout the balanced literacy program.   
 
Based on a comprehensive review of reading research, the Report of the National Reading 
Panel (2000) concluded the need for “systematic and explicit instruction” in the following five 
components of reading:  

• Phonological Awareness  
• Phonics  
• Fluency  
• Vocabulary  
• Comprehension  

 
Explicit instruction is taught directly through teacher modeling, guided practice, supported 
application, and independent practice.  For example:  

1. Teacher models and explains  
2. Teacher provides guided practice  
3. Students practice what the teacher modeled and the teacher provides prompts and 

feedback  
4. Teacher provides supported application  
5. Students apply the skill as the teacher scaffolds instruction  
6. Independent practice  

 
Each classroom will meet the requirements of Literacy Instruction by:  

•  120-140 Minute Literacy Block (depends on grade level and school schedule) 
•  Instructional Grouping  
•  Guided Reading 
•  Word Work (Word Study, Spelling, Phonics) 
•  Classroom Library 
•  Word Wall 
•  Assessment (Formal/Informal) 

 
Flexible Grouping 
Flexible, instructional grouping could be used for guided reading, word study, reading 
intervention and/or enrichment block.  Grouping is based on assessment data and academic 
progress.  Groups should be reevaluated frequently.  Based on research, several models of 
instructional grouping can be used within the classroom or across grade grouping.   
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 Comprehensive Language and Literacy Instruction 
 

A balanced reading program includes five different elements of reading (read-aloud, shared 
reading, comprehension focus lessons, guided reading, and independent reading), allows 
students to be actively involved in their own learning while receiving differentiated instruction.  
Teachers use information from formal and informal assessments to group students according 
to their instructional reading levels, strengths and weakness, and/or learning styles.  
Assessment results will also guide instruction and assist the teachers in selecting appropriate 
texts.  The elements of reading instruction range from high to low teacher support as shown 
below.  Ideally, students should experience all elements of a reading program during a week. 
 
 
 
 
 
 
 
 
 
 
 
(Adapted from Rog, 2003) 
 
Interactive Read-aloud 
Definition:  Oral reading of a book by a teacher or an adult.  Teacher reads to the students 

while stopping to think aloud about certain components of the text 
(characterization, plot, visualization, connections, predictions, etc.) 

Purpose:  To teach a comprehension focus lesson, model reading fluency of a variety of 
genres, develop strong listening skills and the knowledge of how language 
works, model correct use of reading strategies, and develop an appreciation for 
literature. 

Grouping: Whole group 
Practice:  Students listen to a variety of texts (fiction, nonfiction, magazines, big books, 

poetry, etc.) so that they can appreciate how text is read fluently.  This provides 
the opportunity to practice comprehension strategies and to talk and reflect on 
what has been read.  Books that are read aloud will be made accessible for 
students during independent reading.   

 
Interactive read aloud should be done at ALL grade levels (K-5).  Typically, books read aloud 
are above some or most of the students in the classroom.  The idea is that rich literature is 
shared with the students that they otherwise could not access. Reading is with full teacher 
support and no student independence. 
  

High 
teacher 
support 

Low 
teacher 
support 

Read-aloud—>Guided Reading—>Independent Reading 
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Shared Reading 
Definition:  Led by the teacher, students read in unison from a shared text on a chart or in a 

book.  The teacher uses a pointer to guide the reading and help children follow 
the print.  The emphasis is on enjoyment and experiencing a large number of 
texts together.  As children become more proficient at following the print, the 
teacher actively supports phrasing, fluency, and comprehension.  (Fountas and 
Pinnell, 2006) 

Purpose:  This experience is highly supported by the adult.  This instructional activity also 
enables the teacher to model thinking aloud and encourages the student to 
adopt these effective reading habits. 

Grouping:  Whole group 
Practice:  The teacher chooses appropriate text for all of the students including nursery 

rhymes, poems and jingles, picture books, and nonfiction text to be able to see 
(large-print book/chart or projected text).  The text is usually read multiple times 
and the goal is to read the text in unison.  The teacher engages the students in 
the reading process and in comprehending the text while the teacher provides 
various levels of support to direct the child’s attention to the print.   

 
The shared reading activities can build phonemic awareness (individual phonemes, syllables, 
onset and rime), build letter knowledge and letter/sound relationships, concepts of print (ex. 
directionality), and language skills.  For beginning and transitional readers, it can develop 
word-recognition and word-analysis skills, fluent phrased reading, vocabulary knowledge, text 
structures and features, and comprehension strategies. 
 
Guided Reading 
Definition:  The teacher gives instruction to a small group of students who read the same 

text on the same instructional reading level.  After previewing the story, the first 
reading is by the students as the teacher “listens in” and assists readers as 
needed.  Students do NOT take turns reading.  

Purpose:  To develop comprehension strategies necessary for independent reading with 
minimal teacher support.  Provides a scaffolding instructional environment with 
support to work through the “tough parts”. 

Grouping:  Small groups (size will vary depending on reading level), which change according 
to the needs of the students. Progress monitored frequently for flexible grouping. 

Practice:  Teacher selects texts that are on each groups’ instructional reading level. 
Lessons focus on one or two specific skills or strategies based on the needs of 
the group. The teacher introduces the story and provides background 
information and a preview.  Students read the text independently to themselves, 
partner read, choral read, or echo read.  Ensure that each lesson includes 
before-reading, during-reading, and after-reading components. 

 
During the guided reading time, other skills from the five components of reading (Phonological 
Awareness, Word Study/Phonics, Comprehension Fluency, Vocabulary) are often taught 
depending on the group’s needs.   
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Guided reading lessons depend on what type of readers the teacher is instructing.  Each type 
of reader is described in the following pages along with tables to provide an example of the 
literacy diet that should be used for each type of reader: 
 
Emergent Reader 
Students in this stage of literacy development lack voice to print match (concept of word).  
They need to develop phonological awareness or an awareness of the sound structure of the 
language (ex. rhyme and syllable awareness).  They also have limited alphabet knowledge and 
they need to work on identifying and producing letter names and letter sounds.  These 
students “pretend read” or use the pictures to tell a story and “pretend write” or write using 
scribbles, random strings of letters or drawings without being able to tell you what they wrote.  
Emergent readers are also developing language, listening skills, and spoken vocabulary 
through listening and speaking.  (Bear et al., 2012) 
 

Emergent Reader Diet 

Instructional Goal Activities 

CONCEPT OF WORD 
Goal:  speech to print match 

• Finger point reading to memorized rhymes, jingles, 
songs, dictations 

• Repeated reading of decodable books (repetitive 
text and controlled vocabulary) 

CONCEPT OF PRINT 
Goal:  how written language 
works; concepts about print 

• Listening to stories 
• Retelling stories 
• Story illustrations 
• Drama/flannel boards 
• Concept sorts 

ALPHABET 
Goal:  phonemic awareness; 

phonics 

• Oral language play 
• Alphabet games and activities 
• Recognition/matching games 
• Picture sorts by letters and sounds (beginning 

letter alliteration for alphabet) 

PHONOLOGICAL AWARENESS 
Goal:  language play 

• Listening to rhyme 
• Rhyme activities 
• Words/sentences 
• Syllables 
• Onsets and Rimes 

WRITING 
Goal:  letter formation and letter-

sound associations 

• Draw and label 
• Picture captions 
• Pretend writing 
• Writing letters 
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Beginning Readers 
Students in this stage of development have a rudimentary to full concept of word (voice to 
print match) and they use letter-sound correspondences.  They are developing phonemic 
awareness and a basic sight word vocabulary. They read simple pattern books (decodable 
books) and repetitive texts. (Bear et al., 2012) 
 

Beginning Reader Diet 

Instructional Goal Activities 

FLUENCY 
Goal:  automatic word recognition 

• Repeated reading of familiar text (books 
that have been read previously) 

• Choral and echo reading of decodable text 
• Taped reading 

WORD STUDY 
Goal:  sort known words by alliteration 

(beginning sounds), rhyme (short 
vowel word families), and short 
vowels in non-rhyming words 

• Word bank sight words 
• Sorting by beginning sounds 
• Sorting by rhyming families 
• Sorting by short vowel spellings outside of 

rhyming word families 

COMPREHENSION 
Goal:  predicting using multiple cueing 

systems, vocabulary and concepts 

• Concepts sorts 
• Making predictions using text being read 
• Retelling 
• Listening to stories 

WRITING 
Goal:  writing to use sounds 

• Dictated sentences (from familiar text) 
• Writing for sounds 
• Writing complete sentences 

 
Transitional Readers 
Students in this stage of literacy development start to shift to silent reading and the focus is 
on becoming fluent readers.  They are increasing their reading rate, developing expression 
and smooth phrasing, and reading chapter books.  It is very important for these students to 
shift from simply decoding text to focusing on comprehending the text and learning new 
vocabulary.  They are learning spelling patterns such as long vowels and r-controlled vowels.  
In writing, they are learning how to apply the writing process and they begin to write for 
meaning.  (Bear et al., 2012) 
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Instructional Readers 
Students in this stage of literacy development focus on vocabulary and comprehension 
development.  They are reading to learn across a variety of genres and applying learned 
comprehension strategies to their independent reading.  They prefer silent reading and they 
shift their oral and silent reading rates to accommodate the purpose of their reading (ex. 
skimming the text).  They are studying multisyllabic words and apply structural analysis to 
identify unknown words as well as explore derived meanings of words (ex. Greek and Latin 
roots).  While writing, instructional readers use the writing process proficiently, use expression 
and voice in writing, and experiment with a range of writing styles and forms.  (Bear et al., 
2012) 
 

Transitional/Instructional Reader Diet 

Instructional Goal Activities 

FLUENCY 
Goal:  speed and accuracy 

• Timed repeated readings of independent level text 
• Paired readings 
• Reader’s Theater 
• Expert reading 
• Poetry reading 

WORD STUDY 
Goal:  sort words by vowel 

sounds and patterns 

• Sorting known words by vowels and patterns 
• Continued word study as stages advance (based on 

assessment) 
COMPREHENSION 

Goal:  strategies for reading 
comprehension 

• Silent reading in instructional level text 
• Graphic organizers (ex. KWL, etc.)  
• See comprehension section for instructional strategies 

WRITING 
Goal:  express ideas in 

writing 

• Journal writing 
• Written summaries 
• Free writing 
• Grammar skills in context 

 
Guided Reading 
There are some key characteristics to guided reading that should be followed when meeting 
with your reading groups: 

• Working with small groups of students; the lower the reading level, the smaller the 
group 

• Decide your small groups based on assessment and not behavior 
• Use texts at the students’ instructional level 
• Focus on reading strategies 
• Frequent and consistent monitoring 
• Keep groups flexible and dynamic 
• Goal is to build independent, fluent readers NOT to get them through a book 
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The following table provides guidelines for supporting reading instruction during guided 
reading: 
Before Reading During Reading After Reading 

The Teacher will… 
• Match students to books 

based on reading 
assessment levels 

• Activate prior knowledge by 
previewing the text and 
setting a purpose for 
reading (picture walk, 
making connections, 
making predictions, etc.) 

• Introduce new and 
challenging vocabulary 

 

The Teacher will… 
• Have students read the text 
• Prompt students to apply 

word study strategies if 
they are having difficulty 
reading words 
independently 

• Provide corrective feedback 
to help students if they are 
having difficulties.  Ask the 
student:  Does it sound 
right?  Look right?  Makes 
sense? 

• Prompt students to apply 
comprehension strategies 
such as summarizing 

• Encourage students to 
visualize while reading 

• Revise and/or confirm 
predictions  

• Reread unclear portions of 
the story 

• Make connections with the 
text 

• Regularly monitor students’ 
progress as they read by 
noting recurring errors and 
other areas you wish to 
target later during 
instruction 

The Teacher will… 
• Discuss stories to enhance 

comprehension  
• Review effective word study 

and comprehension 
strategies that students in 
the group used while they 
were reading 

• Encourage students to 
make inferences, synthesize 
the text, analyze the text 
and critique the text 

• Follow up with other 
reading and writing 
activities to reinforce 
comprehension and 
targeted skills and 
concepts. Encourage 
students to reread the story 
several times to practice 
and promote fluency  

 

The Students will… 
• Share prior knowledge 
• Preview and predict 

The Students will… 
• Read the text with support 
• Implement comprehension 

and decoding strategies  
 

The Students will… 
• Respond to the text 
• Develop questions based on 

the story  
• Utilize test taking strategies 

for comprehension (revisit 
text) 

**During your guided reading small group time, please see Small Group Tab in Houghton 
Mifflin Harcourt’s Journeys Teacher’s Edition 
  
Remember, you should not use round robin reading with your guided reading groups.  For 
emergent and beginning readers, the teacher can use choral and echo reading strategies.  
Once students are in the mid to late beginning reader stage, teachers should encourage them 
to read the text on their own before using choral and echo reading strategies.  This will help to 
develop their decoding strategies.  Once students are in the transitional stage of reading, the 
teacher should encourage silent reading while listening to one student read in order to take 
anecdotal records.  Transitional and instructional readers should practice reading silently.   



12 Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	  

 

 
Independent Reading 
Definition:  Students select books or are guided to select books on their independent level 

that they can read with fluency and comprehension. 
Purpose:  To develop a joy of reading, build fluency and independence, expose students to 

a variety of genres, and provide practice with reading strategies.  Encourages 
life-long reading.  

Grouping:  Individual or with partners on occasion 
Practice:  Students choose books on their independent reading levels during designated 

times. 
 
Students need to be provided with a classroom library that offers a variety of genres and 
reading levels.  The needs of all of your students should be met.  Students should read 
independently every chance they get (several times a day)!  Students may keep a book log, 
complete a book talk, or other literature response to respond to independent reading.  
Students may also reread familiar texts introduced during shared or guided reading during 
independent reading times.  Students who need additional support could use books on tape or 
the computer to aid their reading.  Reading is with minimal teacher support and high student 
independence.  Please see Appendix for the PALS Book Level Equivalencies chart. 
  



Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	   13 
 

Phonological Awareness 
Adapted from Reading First Virginia  

(www.readingfirst.virginia.edu) 
 
Phonological awareness is a broad term, which means to identify and manipulate larger 
parts of spoken language, such as words, syllables, onsets and rimes, and phonemes. It also 
encompasses awareness of other aspects of sound, such as rhyming, alliteration, and 
intonation.  Phonemic awareness is the awareness that spoken words or syllables can be 
thought of as a sequence of individual sounds. These individual sounds are the smallest units 
of sound in words and are called phonemes. Phonemic awareness falls under the umbrella 
term of phonological awareness when sound awareness is emphasized. 

 
Phonological Awareness Continuum 

  Type Description Example 

M
os

t 
D

iff
ic

ul
t 

Be
gi

nn
in

g 
Re

ad
er

s 

Phonemic 
Awareness 

Blending phonemes into words, 
segmenting words into individual 
phonemes, and manipulating 
phonemes in spoken words 

/k/  /a/  /t/ 
 
/sh/  /i/  /p/ 
 
/s/  /t/  /o/  /p/ 

 

Onsets and 
Rimes 

Blending or segmenting the initial 
consonant cluster (onset) and the 
vowel and consonant sounds that 
follow (rime) 

/m/  /ice/ 
 
/sh/  /ake/ 

 

Em
er

ge
nt

 R
ea

de
rs

 

Syllables Combining syllables to say words or 
segmenting spoken words into 
syllables 

/mag/  /net/ 
 
/pa/  /per/ 

 

Sentence 
Segmentation 

Segmenting sentences into spoken 
words 

The dog ran away. 
1 2 3 4 

Le
as

t 
D

iff
ic

ul
t 

Alliteration 
 
 
Rhyme 

Producing groups of words that begin 
with the same initial sound 
 
Matching the ending sounds of words 

ten tiny tadpoles 
 
 
cat, hat, bat, sat 

Source:  Teacher Reading Academies (UT System/TEA) 
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Assessing Phonological Awareness 
Children's phonological awareness includes a continuum of skills that develop over time. From 
the simplest to the most complex, these include rhyme and alliteration, word and syllable 
awareness, and onset-rime and phoneme awareness. A careful assessment of your students' 
phonological awareness will enable you to identify the levels of development in your class and 
plan instruction that is appropriate for your students' needs. 
 

Stage of 
Literacy 

Development 
Characteristics of this Stage 

Phonological Focus Areas 
for Assessment and 

Instruction 

Emergent 
Reader 

• Has incomplete alphabet knowledge 
• Lacks voice to print match (concept of 

word) 
• Spellings bear no sound-symbol 

correspondence (late in this stage, 
may represent salient or beginning 
sounds) 

• Instructed in Readiness-PP1 text, 
nursery rhymes 

• Rhyme 
• Beginning sounds 
• Word awareness 
• Syllable awareness 

Beginning 
Reader 

• Accurately tracks print 
• Uses letter-sound knowledge to 

decode words 
• Is developing a sight vocabulary 
• Consistently uses beginning and 

ending sounds when spelling words; 
learning medial vowels, digraphs, 
and/or blends 

• Instructed in PP-Primer text 

Blending, segmenting, and 
manipulating: 
• Onset-rimes 
• Individual phonemes 

Transitional 
Reader 

• Has large sight vocabulary 
• Is learning to read more fluently and 

expressively 
• Focus of instruction shifts from 

decoding to fluency and 
comprehension 

• Spells words with short vowels, 
blends, and digraphs correctly; 
learning long vowel, -r control, & 
ambiguous vowel patterns 

No need to instruct; has 
achieved phonemic 
awareness 
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Word Study 
Word Study/Phonics/Spelling 

 

Word Work is… 
- Spelling, phonics, and vocabulary instruction 
- Interactive, hands-on learning for students 
- Comparing and contrasting features 
- Based on assessment that drives instruction 
- Systematic, explicit, sequenced, and incremental instruction 

 

What is phonics and why is it important? 
The goal of phonics instruction is to provide students with the skills they need in order to 
recognize words automatically.  Phonics instruction initially helps children learn the alphabetic 
principle, which is the understanding of the connection between written letters and spoken 
sounds. 
 
Word study, phonics, and spelling instruction 
The K-5 team uses Houghton Mifflin Harcourt’s Journeys Word Study program.  This is a 
developmentally based approach to phonics, spelling, and vocabulary instruction.  Instruction 
should be matched to students’ developmental levels.  Effective word study develops students’ 
understanding of how letters and letter patterns represent sound and meaning in language. 
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Stages of Word Study 
Word study has five stages that build upon each other – emergent, letter name, within word, 
syllables and affixes, and derivational relations.  The following table describes the 
characteristics of each stage so that the teacher can define what stage each student is 
performing. 
 
Emergent Phase 
Pre-K to middle of 1st 
Grade 

B – bed 
CUS – see you soon 

• May range from random marks to 
recognizable letters that correspond 
in some way to sound 

• Children in this phase are not yet 
phonemically aware 

Letter Name – 
Alphabetic Phase 
Kindergarten to middle of 
2nd Grade 

DT – dot 
BAD – bed 
SEP – ship 
LUP – lump 
JRIV – drive 

• Students represent beginning, 
middle, and ending sounds of worlds 
with phonetically accurate letter 
choices 

• Often the selections are based on the 
sound of the letter name itself, rather 
than abstract letter-sound 
associations 

Within Word 
Pattern Phase 
1st Grade to middle of 2nd 
Grade 

TRANE - train 
FLOWT - float 
CATOL - cattle 
THOUT – throat 

• Students have mastered the basic 
letter-sound correspondences of 
written English 

• Students may struggle with letter 
sequences that function as a unit, 
especially long vowel sounds or 
letters that make no sound 
themselves 

Syllables and 
Affixes Phase 
3rd Grade through 8th 
Grade 

HABBIT – habit  
CAPCHURE - capture 
MIDDEL - middle 

• Students learn about spelling 
changes that take place at the point 
of transition from one syllable to the 
next, such as doubling or dropping 
the final e before adding ing 

Derivational 
Relations Phase 
5th Grade through 12th 
Grade 

APPEARENCE - appearance 
OPPISITION - opposition 
DEPRAVATION - 
deprivation 
FEASABLE - feasible 
APARITION - apparition 
CLORINE - chlorine 

• Students explore the full range in 
which words are derived from a 
common base or Greek/Latin root to 
form spelling-meaning families. 
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Phonics and Word Study Assessment 
Phonics and word study instruction should begin with the assessment of the current word 
knowledge levels of your students.  
 
How do I assess word knowledge? How do I monitor student progress? 
At the beginning, middle, and end of the year, the teacher can measure students' word 
knowledge through various tasks on the PALS and/or the Qualitative Spelling Inventory (QSI). 
Alphabet Knowledge, Letter Sound Knowledge, Word Recognition in Isolation and Context, and 
Spelling are all PALS tasks that provide information about students' developing word 
knowledge.  The QSI will pinpoint the specific word study stage (see charts above) where your 
students are performing and help you in planning instruction.  The teacher will group students 
according to their instructional needs and provide differentiated instruction using different 
sorts to meet the needs of the students in their classroom. 
 
Instructional Activities to Develop Phonics and Spelling Skills 
 
Phonics and spelling are closely tied together. You can help your students solidify these 
concepts by teaching them in tandem rather than as two separate pieces of your language 
arts block. As students learn about phonics and spelling features in isolation, they need to also 
have opportunities to apply them to reading and writing tasks with teacher support to help 
solidify their vocabulary knowledge as well.  
 
Daily Word Study Procedure for Grades K-5 
Day 1, Model the Sort:  Students cut out their sort and participate as the teacher 
demonstrates the sort and helps the students generalize the feature or pattern being studied.  
Discuss meaning of unfamiliar words. 
Day 2, Repeat the Sort: Students use their word cards to repeat the word sort and/or 
complete a writing sort in their notebooks.   
Day 3, Complete Sorting Activities:  See Journeys Word Study program for weekly activities.   
Day 4, Complete Sorting Activities:  See Journeys Word Study program for weekly activities.    
Day 5, Assess:  Students complete an assessment with the teacher, and review the 
generalizations learned by participating in word games.   
 

Word Study Activities 
• Picture and Word Sorts 
• Writing Sorts 
• Word Hunts 
• Buddy Sorts 
• Pattern Sorts 
• Speed Sorts 
• Blind Writing Sorts 
• Open Sort 
• Instructional Activities to Develop Sight Word Vocabulary 
• Concept of Word Activities for emergent spellers 
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Word Study Stages and Reading Levels 
As mentioned previously, students should be assessed and placed in small groups to tailor 
instruction for their specific needs.  Integrating word study and guided reading will help to 
facilitate deeper literacy knowledge for your students.  The following chart from the PALS 
website shows approximate alignment between reading levels and Word Study stages and 
includes the matching guided reading level to assist with choosing appropriate books for 
reading and word study instruction. 
 

Word Study Stage PALS/Reading 
Levels 

Fountas and 
Pinnell Guided 
Reading Levels 

Lexile 
Levels 

Emergent Readiness A, B N/A 
Late Emergent-Early Letter Name Preprimer A/1 C N/A 
Early to Mid Letter Name Preprimer B/2 D N/A 
Letter Name Preprimer C/3 E N/A 
Mid to Late Letter Name Primer F 200L-400L 
Late Letter Name 1.1 G 200L-400L 
Late Letter Name-Early Within Word 1.2 H, I 200L-400L 
Early Within Word 2.1 J, K 300L-500L 
Within Word 2.2 L, M 300L-500L 
Late Within Word-Early Syllables & 
Affixes 3 N, O, P 500L-700L 

Syllables & Affixes 4 Q, R, S 650L-850L 
Syllables & Affixes 5 T, U, V 800L-899L 
Late Syllables & Affixes-Early Derivational 
Relations 6 W, X, Y 900L-999L 

Derivational Relations 7 Z 1000L-1100L 
Derivational Relations 8 Z 1000L-1100L 
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Fluency 
Adapted from Reading First Virginia 

Fluency is the ability to read words automatically with accuracy, and expression. Fluency is an 
important but often overlooked component of literacy instruction. It provides a bridge between 
word recognition and comprehension because students can focus on text meaning and not 
decoding.  When reading silently, fluent readers are able to recognize words automatically and 
to comprehend what they are reading by grouping words into meaningful phrases. Fluent 
readers read aloud effortlessly with expression on their independent and instructional levels.  
Readers who have not yet developed fluency read slowly, word by word, and/or with no 
rhythm to their reading (often described as choppy).   
 
Assessing Fluency 
Fluency instruction should begin with the assessment of the current fluency levels of your 
students.  
 
How do I assess fluency and monitor student progress? 
Assessing fluency should be done on a regular but informal basis. Assessments can 
include: 
• Journeys progress monitoring tools 
• Running records 
• Anecdotal records 
 
These informal assessments help you determine if students are reading texts at the 
appropriate level of difficulty, if they are making progress in developing their fluency, and if 
you need to modify your instruction. Taking several fluency measures across time will give you 
a more complete picture of your students' reading fluency.   
 
To determine a student’s reading rate, the teacher would use the following formula: 
 
Words per minute = Total number of words x 60 
     Total time for reading calculated in seconds 
 
Instructional Activities to Foster Fluency Development 
- Timed Repeated Reading 
- Partner Reading 
- Reader’s Theater 
- Poetry Reading 
- Rereadings recorded on the i-Pad and i-Pod 
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PALS Instructional-Level Reading Rates 
Instructional Level Text Words Per Minute 

Primer (1.1) 45 
First Grade (1.2) 60 

Second Grade (2.2) 110 
Third Grade (3.2) 135 

Fourth Grade (4.2) and higher 150 
 
This table shows the desired reading rate for a student’s instructional level. Note that a 
student’s instructional level may be different than his or her grade level. For example, if a 
student can read the PALS second-grade passage with 90-97% accuracy, the student’s 
instructional level is at second grade, regardless of whether the child is a first, second, or third 
grader.   
Carnine, D.W., Silbert, J. & Kameenui, E.J. (1997). Direct instruction reading (3rd ed.). Upper 
Saddle River, NJ: Prentice-Hall, Inc. 
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Word Walls 
 
A word wall is an organized collection of words prominently displayed in a classroom. This 
display is used as an interactive tool for teaching reading and spelling to children. There are 
many different types of word walls including high frequency words, word families, names, 
content-specific words, frequently misspelled words, etc.  Word walls are beneficial in the 
development of reading and writing fluency.   
 
Word Wall Guidelines 
The word wall is to be an active and growing part of each classroom.  Words on the wall must 
have meaning and purpose for students and will look different based on grade level.  Students 
should interact with the word wall on a daily basis.
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Comprehension 
The goal of reading instruction is for students to understand what they are reading.   
Comprehension must be taught explicitly and systematically across all content areas by 
building skills and using cognitive strategies.  Comprehension should be taught in all grade 
levels before, during, and after reading both during whole and small group reading instruction.    
 
How do we assess comprehension? 
In Madison County, PALS and Journeys Assessments have been adopted for grades K-5 to 
assess comprehension.  Measures of Academic Progress (MAP) has been adopted for grades 
K-5 to monitor student growth and measure academic progress in literacy.  The scores 
attained in the fall and spring will inform teachers about the comprehension levels for each 
student.  Informal assessment should also be used for determining students’ comprehension 
levels.  This can include: 
1. Teacher questioning 
2. Graphic organizers 
3. Written assignments 
4. Story retellings/summarizations 
 
What are reading skills vs. reading strategies? 
In order to teach comprehension, the teacher must have a balance between teaching skills 
and strategies.  Skills and strategies should be introduced and modeled one at a time. 
Instruction for skills and strategies should be continued during whole group and guided 
reading instruction so students can see how they are interconnected. 

Skills Strategies 
Skills are highly routinized, almost automatic 
behaviors generally associated with lower levels or 
thinking and learning.  It is assumed the use of the 
skills will be unconscious; there is no monitoring and 
the reader is viewed as a passive receptor of 
information.   
 
(Dole, Duffy, Goehler, & Pearson, 1991) 

Strategies are conscious, flexible plans a reader 
applies to a variety of text, both narrative and 
expository.  The use of strategies implies awareness, 
reflection, and interaction between the reader and 
the author.  Strategies do not operate individually or 
sequentially, but are interrelated and recursive.  The 
goal is the active construction of meaning and the 
ability to adapt strategies to varying reading 
demands.   
(Vogt & Verga, 1998) 

Elements of Fiction (development of character, 
setting, plot, text organization) 

Making Inferences 

Elements of Nonfiction (text features and 
organization) 

Making Connections 

Main Idea and Details Asking Questions 
Cause and Effect Predicting 
Sequencing Visualizing 
Fact/Opinion Determining Importance 
Author’s Purpose Synthesizing (Drawing Conclusions) 
Figurative Language Summarizing 
Genre  
Reference Tools  
Compare and Contrast  
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Comprehension Instructional Activities 
There is an abundance of interactive comprehension activities for teachers to use during 
instructional time with their students.  The key is to remember to think about what the teacher 
will do before, during and after reading to sustain and enhance student comprehension of the 
text.  In teaching these strategies, the teacher’s goal is for students to learn how to apply 
these strategies when they are reading independently.  For students who are learning how to 
read (emergent and beginning readers), these strategies may be too advanced, but some 
could be used for interactive read-alouds.  The main goal for these types of readers is to make 
predictions and retell the story.  For transitional and instructional readers or those who are 
reading to learn, these comprehension strategies are great examples of how to instruct these 
students.  These skills can be introduced whole group using grade-level text.  During small, 
guided-reading groups, students further develop their knowledge of these skills using text on 
their level.  Below is a table with suggested activities divided into the before, during and after 
categories: 
 
Before Reading: During Reading: After Reading: 

• Anticipation Guides 
• KWL Chart or other 

graphic organizer 
• Previewing title page, 

pictures, and 
important vocabulary 

• State or set a purpose 
for reading 

• Make predictions 
• Activate prior 

knowledge 
• Clarify any incorrect 

knowledge 
 

• Use QARS (Question-
Answer Relationships) 

o Right There 
Question 

o Think and Search 
Question 

o Author and You 
Question 

o On My Own 
Question 

• Use Bloom’s Taxonomy 
Question Guide 

• Trigger sensory imaging 
• Draw inferences 
• Make connections 

o Text to Self 
o Text to World 
o Text to Text 

• Teacher think-aloud 
• Quad and Trio Reading 
• Think/Write/Pair/Share 
• INSERT (Interactive 

Notation System to 
Effective Reading and 
Thinking) 

• Visualizing settings and 
feelings 

• Student generated 
questioning 

• Make connections  
o Text to Self 
o Text to World 
o Text to Text 

• Write reflection or 
journal entry about text 

• Prioritize main ideas 
and details 

• Retelling or 
synthesizing 

• Reciprocal teaching 
• Summarize text 
• Using fix-up strategies 

to clarify misunderstood 
information from the 
text 

• Comprehension Task 
Cards 

• Graphic Organizers 
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Integrating the Content Areas 
“Content is what we teach, but there is also the how, and this is where literacy instruction 
comes in. There are an endless number of engaging, effective strategies to get students to 
think about, write about, read about, and talk about the content you teach. The ultimate goal 
of literacy instruction is to build a student's comprehension, writing skills, and overall skills in 
communication” (Alber, 2010).  Integrated lessons mix content areas such as Math, Science, 
and History with Reading and Writing. When literacy skills are connected with core subject 
areas, more in-depth and cross-curricular connections to real life emerge.  Literacy strategies 
can be used in all of content areas, and conversely, by pulling content into the literacy 
instructional block, more time will be available to cover content area objectives. There are 
several ways to integrate content and literacy including many of the strategies listed above as 
well as think alouds, quick writes, learning logs, and graphic organizers.  The goal for “reading 
comprehension- the process of obtaining meaning from print- is fundamental to learning in the 
subjects we teach” (Buehl, 2009). 
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Vocabulary 
 
Vocabulary knowledge is power. “The connection between vocabulary and reading 
comprehension, as well as vocabulary and school performance in all content areas, is one of 
the most strongly established connections in educational research” (NICHD, 2000). Vocabulary 
knowledge provides students immediate access to the background knowledge, concepts, and 
skills necessary for content area understanding, dialogue, reading and writing, and for overall 
academic success.  To “own,” or add words to their productive vocabularies (speaking and 
writing), students need multiple exposures, typically 12 to 14, to these words across a variety 
of contexts (Beck et al., 2002). Students at high risk for reading difficulties may require even 
more exposures. 
  
Selecting Appropriate Words to Teach 
There are so many words to teach, but teachers must strategically choose words that will have 
a significant impact on their students’ word knowledge.  You can think about vocabulary words 
in three tiers (see chart below).  Instruction targeted at tier two words are the most 
productive.   
 
Tier Description Examples Instructional Implications 

Tier 
One 

Basic; generally familiar to the 
majority of students 

clock, baby, 
happy, talk, walk 

Rarely requires 
instruction at school 

Tier 
Two 

High frequency; high utility; 
conceptual; generalizes to related 

known words 

coincidence, 
absurd, 

industrious, 
fortunate 

Instruction geared toward 
these words can be 

productive 

Tier 
Three 

Low frequency; specifically 
connected to a particular 

domain/content area 

isotope, refinery, 
peninsula 

Best learned when a 
specific need arises 

(Beck et al., 2002) 
 
Effective Vocabulary Instruction 
Research summaries have consistently identified three characteristics of effective vocabulary 
instruction. These characteristics are: 
1. Providing a language-rich and word-rich environment 
2. Intentionally and effectively teaching selected vocabulary 
3. Teaching word learning strategies that enable students to learn new words 

independently 
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Examples of interactive direct vocabulary instruction that should be utilized frequently include: 
• Activate background knowledge about vocabulary words before teaching 
• Introduces words through engaging brain-based activities (e.g., illustrations, videos, 

diagrams, drama/actions, mnemonic devices, group discussions, links to student’s 
background knowledge, concept maps, virtual/in-school field trips, interviews, etc.) 

• Make connections to vocabulary words and student experiences 
• Guide students in recording words in their student-made 

dictionaries/notebooks/personal word walls with supporting information (e.g., 
illustrations, class-made definitions, synonyms, antonyms, notes, etc.) 

• Providing multiple opportunities for exposure to words by establishing conditions that 
ensure that words are used throughout the unit and school year (e.g., everyday 
situations, word walls, notebooks, word play, Word Wizards (Beck et al., 2002), etc.) 

• Guide students to examine words in semantic and morphological clusters (word 
families, word study, affixes, meanings, cognates, etc.) 

• Teach prefixes, suffixes, base and root words 
• Challenges students to become experts on vocabulary/concepts and to teach others 

(e.g., jig- saw activities, group interactions, class presentations, projects, etc.) 
 

Teacher should read aloud to their students and use high quality oral language in order to 
foster vocabulary development in their students.  Teachers should also encourage wide 
reading in their classrooms and at home because students learn new words by encountering 
them in text when they read independently or when text is read to them. The more students 
read, the more expansive and rich their vocabulary becomes.  Finally, teachers should foster 
word consciousness in their students by encouraging students to be aware of the many words 
around them and become “word detectives,” always looking for new uses of vocabulary words, 
phrases, and other expressions in texts and in the world around them (Beck et al, 2002).   
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Journeys Writing Workshop  
 

Writing workshop is an interactive method of teaching writing to students beginning in 
kindergarten and continuing throughout students' school career.  It is composed of sustained 
writing across the curriculum of mostly self-chosen topics.  Through writing workshop, 
students write for authentic purposes, develop a writer's craft, and learn to "do what writer's 
do" to engage readers. 
 
Each classroom will meet the requirements of Journeys Writing Workshop by:  
  
I Do:  Getting Started, The Mini-lesson 

Mini-lessons provide: 
• Focus on informative (explanatory), argumentative (opinion), and narrative writing 
• Modeled collaborative, and independent writing 
• Opportunities for writing conferences with students 
• Coverage of all six Writing Traits and the Writing Process 

 
We Do:  Guided Practice 

• Teacher models information from mini-lesson 
 
You Do:  Independent Writing/Teacher Conferences 

• Students write independently on either self-selected or assigned topics, while 
teacher conferences with students individually.  

• Students must utilize the strategies and skills learned during the mini-lesson while 
writing independently.    

 
During independent writing, the students write independently at their seats incorporating the 
focus skill of the mini-lesson. They may work on a piece of writing already in progress or may 
start a new writing prompt. While students are writing independently, the teacher should 
confer with individual students. These conferences are a time for the teacher to guide student 
writing, discuss areas for improvement, and provide feedback. The majority of the lesson 
should be spent during this time. 

  
Sharing  
Students come together as a whole class to share a particular part or parts of their writing.   

• The teacher should briefly review the topic of the mini-lesson and ask students to 
share an interesting sentence, best paragraph, or exceptional use of descriptive 
language.   

• At times, students could be asked to share their finished piece, but this is not always 
necessary.   

• Ultimately, finished pieces should be published in a meaningful way (school 
newsletter, class website, letter to community member, or Author's Chair.)   
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While some element of writing workshop should happen daily, all components of writer's 
workshop do not have to be incorporated into a single daily lesson.   
 
Publishing  
• Not every piece is published. Work to be published is selected by the author (student).  
• Use this piece for assessment of all elements involved in writing.  Not all writing pieces need 

to be graded.  
• A piece must have gone through each stage of the writing process before publication.  
• Publishing needs to be fun and authentic.  
• Beginning in first grade, some student publications should be typed.  
• Ways to publish:  

o Turn story into a book  
o Create a play  
o Audio record your writing  
o Video tape a read-aloud  
o Author’s Chair  
o Put on display in the classroom, hallway, office, etc.  
o Put writing in the class newsletter or school newspaper  
o Publish on a teacher blog – student’s initials or first name only (with parental 

consent)  
o Put the writing to music  
o Create a brochure  
o Create a class book  

 
Writing Rubrics 
Throughout the year, teachers should use the Madison County writing rubric to analyze SOL 
writing prompts.  The completed rubrics along with the 3 writing samples should be placed in 
each student’s writing portfolio. 
 
Literacy Folder Guidelines 

 
The following should be placed in the Literacy Portfolio folder located in each student’s 
Cumulative Folder at the end of each school year.   

• A copy of the graded writing rubric attached to the writing samples for Fall, Winter, and 
Spring for Grades K-5 (**Make sure to save writing samples throughout the year!) 

 
Handwriting 
Handwriting styles have been selected for the County as follows: 

• Manuscript: Zaner-Bloser Handwriting 
• Cursive: Zaner-Bloser Handwriting 
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Designing Effective Lessons 
 

All teachers are required to utilize the MCPS Literacy Lesson Plan Template for each grade 
level. 
 
 
 
Appendix A:  Kindergarten Literacy Lesson Plan 
 
Appendix B:  Grades 1-2 Literacy Lesson Plan 
 
Appendix C:  Grade 3 Literacy Lesson Plan 
 
Appendix D:  Grades 4-5 Literacy Lesson Plan  
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Classroom Management 
 

The key to implementing a balanced literacy program in your classroom is a combination of 
careful planning, clear expectations, and set routines.  Please keep in mind that it takes 
consistency and time to fully establish the balanced literacy routines and procedures in your 
classroom. The following is a list of tips to use when setting up and managing balanced 
literacy in your classroom: 

• Establish routines and procedures for independent learning. 
• Post classroom expectations and procedures in the classroom. 
• Clearly explain routines and procedures to students, especially when rotating between 

workstations (model and practice the routines if necessary). 
• Make workstations on students’ independent level as well as student-centered and 

understandable. 
• Model all activities for students with high teacher support at first, then gradually 

decrease support. 
• Add new center activities one at a time. 
• Focus on one-two reading strategies or writing skills at a time. 
• Keep instructional groups flexible. 

 
Scheduling 
Every teacher will be provided with a 120-140 minute literacy block during each school day.  
See sample schedule on page 4 of the literacy plan.  
 
Literacy Workstations 
While setting up and organizing your classroom, it is important to think about literacy 
workstations and how they will be incorporated and managed into your instruction.  Most of 
the time, workstations will run simultaneously during guided reading.  Teachers should use a 
management board to assign students to certain workstations.  
 
Literacy workstations should: 

• Be areas within the classrooms where students work in pairs 
• Move students toward self-directed learning and provide student choice 
• Contain varied and open-ended activities 
• Accommodate a variety of ability levels, learning styles, and interests 
• Have clear and explicit student expectations and routines for rotating 
• Contain all parts and pieces with directions 

Literacy workstations should NOT: 
• Require a great deal of space and elaborate displays and supplies 
• Change too frequently making more work for the teacher.  Most workstations can stay 

the same with only the manipulatives and materials changing. 
• Always be product-based 
• Be an unmanaged time-filler 
• Include too many children at one center at any one time  
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Using Assessment to Inform Instruction 
 
Through both formal and informal assessments, teachers are better equipped to understand 
and identify the needs of students and address those needs through instruction.  The various 
measures provide information teachers and administrators should use when making individual 
and group placement decisions, as well as differentiating for instruction so as to meet the 
needs of every student.  By administering assessments at multiple times throughout the year, 
teachers can ensure that student instructional groups remains fluid and accurate, as well as 
provide documentation of student growth. 
 
Madison County Public Schools has developed a chart titled “Assessments at a Glance” to 
inform teachers about which assessments to use for each student during the school year.  
Please refer to “Assessments at a Glance” below to know the assessment and time of the year 
to assess each student in your classroom. 
 
 
 
K-5 Assessments at a Glance: 
 

Test	   Pre
K	   K	   1	   2	   3	   4	   5	   Type	   Timeframe	   Purpose	  

Division	  Writing	  
Prompts	   	  	   .	   .	   .	   .	   .	   .	  

achievement	   one	  per	  
nine	  weeks	  

to	  measure	  
writing	  
development	  

HMH	  Journeys	  
Benchmark	  Tests	   	   .	   .	   .	   .	   .	   .	  

achievement	   ongoing	  

to	  measure	  
academic	  
progress	  in	  
literacy	  

HMH	  Journeys	  
Diagnostic	  Assessments	  

	   	   	   	   .	   .	   .	  
growth	   as	  needed	  

to	  inform	  
instruction	  for	  
below	  level	  
students	  
(K-‐2	  will	  give	  
PALS)	  

HMH	  Journeys	  Progress	  
Monitoring	   	   	   .	   .	   .	   .	   .	  

growth	   monthly	  
to	  support	  Tier	  
II	  Intervention	  
instruction	  	  



 

Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	   33 
 

Test	  (cont.)	   Pre
K	   K	   1	   2	   3	   4	   5	   Type	   Timeframe	   Purpose	  

HMH	  Journeys	  Unit	  
Tests	  
	   	  	   .	   .	   .	   .	   .	   .	  

achievement	   ongoing	  

to	  measure	  
academic	  
progress	  in	  
literacy	  

HMH	  Journeys	  Weekly	  
Tests	   	   	   	   	   .	   .	   .	  

achievement	   ongoing	  

to	  measure	  
academic	  
progress	  in	  
literacy	  

Measures	  of	  Academic	  
Progress	  (MAP)	  

	  	  
	  
.	   .	   .	   .	   .	  

growth	   fall,	  spring	  

to	  measure	  
academic	  
progress	  in	  
literacy	  

Phonological	  Awareness	  
Literacy	  Screening	  
(PALS)	   .	   .	   .	   .	   	  	   	  	   	  	  

diagnostic	   fall,	  spring	  
to	  inform	  early	  
literacy	  
instruction	  

PALS	  Quick	  Check	  

	   .	   .	   .	   	   	   	  
growth	   as	  needed	  

to	  support	  Tier	  
II	  Intervention	  
instruction	  
(Reading	  
Specialist)	  

Qualitative	  Spelling	  
Inventory	  (QSI)	  
(Grade-‐Level	  Passage)	   	  	   	  	  

	   	  
.	   .	   .	  

diagnostic	   fall,	  winter,	  
spring	  

to	  inform	  
spelling	  	  
(word	  work)	  
instruction	  
(K-‐2	  will	  give	  
PALS)	  

Standards	  of	  Learning	  
(SOL)	  Tests	   	  	   	  	   	  	   	  	   .	   .	   .	  

achievement	   spring	  

to	  measure	  
achievement	  
against	  Virginia	  
standards	  
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Early Intervention Reading Initiative 
 
Students Tested 
Requirements will vary by grade level and school. 
 
PALS Testing Schedule 
Testing dates for PALS are available on the Madison County testing calendar.   
 
PALS Remediation 
Students in Kindergarten who do not meet the benchmark in the Fall, must be given 2½ hours 
of additional remediation each week.  In addition, students in Grades 1-3 who did not meet 
the benchmark from the previous Spring administration (even if the benchmark is met in 
the following Fall administration) must be given 2½ hours of additional remediation each 
week.  Students who made the benchmark the previous Spring, but did not make the 
benchmark during the following Fall administration must also receive remediation.   
 
The supplemental instruction must be in addition to the regular classroom literacy block.  
Because of this requirement, the Intervention/Enrichment block built into every teacher’s 
schedule (and common across grades) would be an optimal time for students to receive this 
remediation.  Remediation should focus on the skills that were below benchmark as identified 
by the PALS assessment. 
 
Remediation may be provided by classroom teachers, reading teachers, speech language 
pathologists (in addition to the time indicated on a students’ IEP), trained aides, or volunteer 
tutors under the supervision of a certified teacher.  In addition, aides may be used to instruct 
in-class groups while the teacher provides direct instruction to the targeted students.   
 
The remediation should be provided at a student-to-teacher ratio of 5-to-1.  Intervention 
activities can be found at http://pals.virginia.edu/Instructional-Resources/ 
 
School Intervention Plans 
Each school is required to develop an intervention plan for the students who do not meet the 
PALS remediation (Grades K-3).  The PALS website (under “view results”) provides a Summary 
of Identified Students report that schools should use document intervention.  This 
documentation should be submitted no later than November 15. 
 

 
 
 
 
 
 
 
 



 

Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	   35 
 

References 
 
Alber, R.  (2010, August 4).  How important is teaching literacy in all content areas?  Retrieved 

from http://www.edutopia.org/blog/literacy-instruction-across-curriculum-importance.  
  
Armbruster, B., Lehr, F., & Osborn, J.  (2001).  Put reading first: The research building blocks 

for teaching children to read.  Jessup, MD:  The Partnership for Reading. 
 
Bear, D. & Barone, D.  (1998).  Developing literacy:  An integrated approach to assessment & 

instruction.  Boston, MA:  Hougton Mifflin. 
 
Bear, D., Invernizzi, M., Templeton, S., & Johnston, F. (2012).  Words Their Way: Word Study 

for Phonics, Spelling and Vocabulary Instruction.  Prentice Hall, 5th edition.  
 
Beck, I., McKeown, M., & Kucan, L.  (2002).  Bringing words to life:  Robust vocabulary 

instruction.  New York, NY:  The Guildford Press. 
 
Buehl, D.  (2009).  Classroom strategies for interactive learning.  Newark, DE: International 

Reading Association, 3rd edition. 
 
Carnine, D.W., Silbert, J. & Kameenui, E.J. (1997). Direct instruction reading.  Upper Saddle 

River, NJ: Prentice-Hall, 3rd edition. 
 
Diller, D.  (2003).  Literacy work stations:  Making centers work.  Portland, ME:  Stenhouse 

Publishers. 
 
Diller, D.  (2005).  Practice with purpose:  Literacy work stations for grades 3-6.  Portland, ME:  

Stenhouse Publishers. 
 
Fletcher, R. & Portalupi, J.  (2001).  Writing workshop:  The essential guide.  Portsmouth, NH:  

Heinemann.    
 
Fountas, I. & Pinnell, G. (1996). Guiding reading:  Good first teaching for all children.  

Portsmouth, NH: Heinemann. 
 
Fountas, I. & Pinnell, G.  (2001). Guiding reading and writers grades 3-6:  Teaching 

Comprehension, Genre, and Content Literacy.   Portsmouth, NH: Heinemann. 
 
Fountas, I. & Pinnell, G. (2006).  Leveled books K-8: Matching texts to readers for effective 

teaching.  Portsmouth, NH: Heinemann. 
 
Fountas, I. & Pinnell, G.  (2006). Teaching for comprehending and fluency:  Thinking,   

talking, and writing about reading, K-8.   Portsmouth, NH: Heinemann. 
 



 

36 Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	  

 

Ganske, K.  (2000).  Word journeys:  Assessment-guided phonics, spelling and vocabulary 
instruction.  New York, NY:  The Guildford Press. 

 
Harvey, S. & Goudvis, A.  (2007).  Strategies that work:  Teaching comprehension for 

understanding and engagement.  Portland, ME:  Stenhouse Publishers. 
 
NICHD.  (2000).  Report of the National Reading Panel:  Teaching Children to Read.  

Washington, D.C.:  Department of Health and Human Services. 
 
PALS.  (2013).  Retrieved from http://pals.virginia.edu/. 
 
Reading First In Virginia.  (2013).  Retrieved from http://www.readingfirst.virginia.edu/. 
 
Rog, L.  (2003).  Guided reading basics.  Ontario, Canada.:  Pembroke Publishers. 
 
Thacker-Gwaltney, S.  (2010).  Reading Academy for Teachers of Struggling Readers.  

Charlottesville, VA:  University of Virginia. 
 
Tompkins, G.  (2011).  Teaching writing: Balancing process and product.  Boston, MA:  

Pearson, 6th edition.   
 
Tyner, B.  (2009). Small-group reading instruction: A differentiated teaching model for 

beginning and struggling readers.  Newark, DE: International Reading Association, 2nd 
edition. 

 
Warburton, K.  (2012).  Small group lesson plans.  Charlottesville, VA:  University of Virginia. 
 
Wilson Language Training.(2013).  Fundations Levels K-3.  Oxford, MA:  Wilson Language. 
 
Witherell, N.  (2007).  The guided reading classroom.  Portsmouth, NH:  Heinemann. 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 

Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	   37 
 

 
 
 
 
 
 

Appendices 
 

 



 

38 Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	  

 

 



 

Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	   39 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

40 Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	   41 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

42 Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	   43 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



 

44 Comprehensive	  Literacy	  Plan	  (Grades	  K-‐5)	  

 

 
 


